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Working Together While
Remote: Academic Integrity

Discussions Prior to and
During COVID-19

Josh Cutchens, M.Ed. | Associate Director, Office of Student Conduct | Appalachian State

University

As Henry Ford once said, “Coming together is a beginning,
staying together is progress, and working together is
success.” Establishing effective learning opportunities
to cultivate responsibility and accountability within our
student populations is paramount for aiding their overall
success. While conduct
offices have the ability to
engage with our students
to promote this growth,
they cannot go about this
work alone. Partnerships
with campus colleagues
not only have the ability
to showcase available
resources for students,
but they also establish
new connections between
departments that may
have previously not been
considered.

this
originated with one faculty member’s request to help
her students understand the importance of upholding
one’s academic integrity. Over the course of the past two
years, this partnership between the faculty member and

At Appalachian State University, partnership
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the author has grown and evolved, even more so due to
added responsibilities in the faculty member’s role at the
institution as well as the impact of the COVID-19 global
pandemic. This article will provide a brief overview of the
evolving work with this faculty member and discuss steps
one can take to help cultivate
effective partnerships to aid
student accountability.

“Coming together
is a beginning...”

“The gap between academic
and student affairs
professional cultures on most
campuses is significant. The
two groups have different
understandings about the
purposes of their work, the
types of outcomes their work
should produce and their
accountability for measurable and immeasurable results”
(Fried, 1999, p. 12). Although Fried wrote about this in
1999, the gap, which can sometimes seem to be a chasm,
tends to still be present. In order to try to narrow this gap,
within a student conduct lens, we have to establish an open
dialogue as to how we can best work together to promote






take time and will need the active involvement of all parts
of an institution of higher education from the faculty, to the
staff, and ultimately students as well.

While the student tutors expressed concerns with how to
address and navigate through situations if they were to
arise during their sessions, the mock scenarios provided
them the ability to help them talk their concerns through.
In that dialogue, they discussed different ways to not only
identify issues, but better ways to address them. During
each scenario, the student tutors became more and more
involved in the conversation to provide their viewpoints
and tips to aid in each other’s growth in a safe learning
environment. It is one thing for a staff member to go and
speak with students about an important topic such as this;
it is another to provide students the space to live in the
moment and try to understand

Expand beyond just focusing on the penalties of
academic misconduct when discussing this topic. One
should strive to provide education as to what academic
integrity is and why that matters through one’s academic
and ultimately professional career. Education drives
prevention. Additionally, fair and equitable processes
are paramount for all parties involved.

Principle 5: Engage with and Empower Students
Provide educational opportunities that are active and
incorporate student participation. Evolve beyond just
resuscitation of institutional policies when interacting
with students.

Principle 7: Work Together
Work together not only on your respective campus but
with other institutions as well.

how one would navigate these
situations if they were to arise.
At the end of our time together,
the tutors expressed they felt
confident in their ability to
identify and address issues if
they were to arise.

“Everyone is responsible...
for establishing and
maintaining a culture of
academic integrity.”

Final Thoughts

Think about and collaborate
with your faculty on how to
establish new relationships.
Is there a way to interact
with  other members of

As we all begin the transition
back to a more in-person, on-campus experience, the faculty
member and the author have already been in conversation
about opportunities for not only the academic classroom,
but other environments as well.

In 2017, Universities Australia published seven best
practice principles regarding academic integrity. In thinking
of how to initiate and/or continue conversations to address
academic integrity on our campuses, we should think of the
following:
Principle 2: Everyone is Responsible

All faculty, staff, and students are responsible for

establishing and maintaining a culture of academic

integrity.

Principle 4: Consistent and Effective Institutional
Policies and Practices
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academic affairs to bridge
the gap, as mentioned by Fried? Is there a way to consult
with Department Chairs to speak with their faculty about
collaborative educational endeavors? Further, is there a
way to speak at a faculty senate meeting to promote ways
to collaborate through this lens?

Actively discuss options for interacting with students.
When is the opportunity? Is it during an 8am class or is it
after the traditional hours of the office? For the interactions
with our student tutors, the author’s times with them were
at 5pm and 7pm in the middle of the week. While those
times fell outside the traditional office hours, they were
well worth it to engage with a new student population, one
that will hopefully aid us in upholding the importance of
academic integrity at Appalachian State University.



When the pandemic began, higher education staff had to
transition immediately to new ways of conducting work
in an extremely short period of time. While we may
never return to how things were prior to the COVID-19
pandemic, we have the opportunity to establish new
means of collaboration with our campus colleagues as
well as reestablish previous ones. This coming together as
a new beginning can be an exciting time; however, there
will be a lot to navigate as we begin to transition back to
having more of our work being in person. Establishing

relationships and collaborations now will aid in the ability
to stay together during the impending busy times and will
result in the successful growth and accountability of our
campus community as a whole.

RESOURCES:
Epigeum. (2019, January 7). Dr. Tracey Bretag: How can institutions create a culture of academic integrity? [Video].
Youtube. https://www.youtube.com/watch?v=JgNwlQ2q49k

Fried, J. (1999). Steps to creative campus collaboration. The Journal of College Orientation, Transition, and
Retention, 7(1), 11-19. DOI: https://doi.org/10.24926/jcotr.v7i1.2499

Universities Australia. (2017, November). UA academic integrity best practice principles. https://www.
universitiesaustralia.edu.au/wp-content/uploads/2019/06/UA-Academic-Integrity-Best-Practice-Principles.pdf



Breaking Down the
Barriers of Collaboration:
Student Conduct and
Fraternity & Sorority Life

Stephanie M. Wright, M.A. | Assistant Director of Student Conduct | Rutgers University -

New Brunswick

Sarah McDowell Shupp, M.S. | Associate Dean of Student Affairs & Title IX Deputy

Coordinator | Lebanon Valley College

Kyle C. Miller, M.Ed. | Director, Fraternity & Sorority Life and Veteran Services |

Shippensburg University

Complicated -- that may be the best term to describe
the intricate relationship between campus conduct
offices, fraternity and sorority life offices, and Greek-
letter organizations. Student organization misconduct
administration is complex, nuanced, and at most times,
overwhelming. It can be quite difficult to manage allegations
of serious misconduct and multiple levels of investigation
for evidence of individual and/or group responsibility while
engaging with varied stakeholders who may have different
outcomes in mind.

Student conduct offices rely on strong partnerships with
fraternity and sorority life offices, headquarters, and alumni
boards to properly manage student accountability measures.
This becomes virtually impossible when there is little to
no trust between the entities. To make these relationships
productive and consistent in working towards achieving
the best possible outcomes for students and their respective
organizations requires continuous effort to maintain the
trust needed to avoid these relationships devolving into
opposing adversaries.
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While the authors cannot resolve trust issues in an article,
nor speak to every single circumstance that has caused the
breakdown in the possibility of a strong partnership, we
can supply you with knowledge and skills from our own
experiences to ease the process. Through storytelling and
key reminders, the authors aim to arm you with the tools
necessary to move beyond contentious relationships and
build productive partnerships on and off-campus.

Relationship Building (And Sometimes
Rebuilding)

The organizational misconduct process can be incredibly
challenging and frustrating. Building relationships is
probably one of the most important strategies that can
be done to weather challenges that arise as the process
moves forward. This often starts with answering the
simple question “How can I help?” Every stakeholder
-- the conduct office, fraternity and sorority life office,
inter/national/local/alumni organizations, alumni boards,
advisors, etc. -- involved with the organizational conduct
process has something they are trying to accomplish in






office, collaborating along the way will be key to successful
outcomes of the accountability process. Working closely
together can fill in gaps regarding organization history
and assist one another with communicating with local and
national leadership. Keeping the lines of communication
open also opens the door to a collaborative approach on
sanctioning and provides a great balance between challenge
and support.

One area where communication struggle can be the most
apparent is between the campus and leaders within the
organizations beyond the undergraduates. We believe
that campus-based professionals should be alerting the
undergraduate, local, regional, and inter/national leaders
when there is an allegation of misconduct. Understanding
the type of organization you are working with will assist
you in knowing who to consistently engage. This is a great
opportunity to lean on the relationship you built with your
fraternity and sorority life office. But what do you share?
Ahh, the pesky question of how transparent can or should
I be. Ultimately, we recommend sharing all information
across organizational lines unless it violates FERPA,

but if there are trust issues it is important to provide
enough information to keep the organization
informed without compromising your investigation.

In more ideal situations, the two entities will be able

to co-investigate a matter, saving student time and
sharing resources. Multiple pairs of eyes on a case

are always better than one.

Knowing What You Don’t Know

Depending on your specific functional area or
expertise level, you may feel varying levels of
comfort when working with fraternities and
sororities. Before her most recent position in the Office
of Student Conduct, one author had tangential knowledge
of fraternity and sorority life. As she is not affiliated, her
knowledge base and experience were limited. Worse, most
of what she knew about Greek life was obtained through
popular media or friend’s experiences; neither of which
is a solid, comprehensive representation of fraternities or
sororities. However, the author acknowledged that she did
not know what she did not know when it came to Greek
Life; she needed to get engaged and take responsibility for
closing this knowledge gap.

Our recommendation is to dive deep into what you don’t
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know. What follows are some recommendations to get
started in this endeavor.

1. Start with staff and resources that your campus
already has; speak with the staff in the Greek life area to
learn more about your institution’s history and culture
regarding fraternities and sororities.

2. Spend time getting to know the students and the
staff/volunteers in those groups.

3. Look at organization websites, publications, or join
professional organizations that work with fraternities
and sororities like the ASCA Fraternity and Sorority
Community of Practice or the Association of Fraternity/
Sorority Advisors (AFA).

4. Attend events, meetings, or other programs where

your fraternity and sorority members engage (and other
supporters like campus advisors, alumni, etc.) and
participate in your institution’s Greek life community.

Understanding Stakeholder
Perspectives

One strategy that is important to maintaining trust
with organizations throughout the conduct process is
to understand the varying perspectives that different
stakeholders might have. Let’s look at just a few examples.
For a headquarters partner, they may not be supportive of
a sanction that impacts an organization’s ability to intake
new members as it has tremendous implications for an
organization’s future success. Alumni may be struggling
to process or accept an investigation’s findings because it






Incorporating Restorative Practices

We recognize that most organization misconduct events
and the subsequent investigations and resolutions can
be harmful to everyone involved, including the broader
campus community. When possible and applicable, the
authors recommend utilizing restorative justice practices to
help restore and rebuild the communities most impacted.

Summarized by Goldblum (2020), restorative justice
(RJ) “promotes individual responsibility and victim and
community restoration....RJ helps to promote and model
pro-social behavior for the offender, while repairing the
harm that the offender’s behavior caused to the victim
and impacted community members” (p. 210). Goldblum
(2020) also supports Zehr’s (2002) three question model
that helps guide RJ practices: “1. What is the harm that has
been done? 2. How can that harm be repaired? 3. Who is
responsible for the repair?” (p. 214).

While not every situation is appropriate for RJ practices,
we recommend that professionals learn more about RJ
and its application and consider where these principles
can be leveraged in organization misconduct adjudication.
It is critical to note that attempting RJ practices without
extensive training is not recommended and could result in
creating more harm to the parties (Goldblum, 2020).

In an organization misconduct adjudication, RJ principles
can be adapted when considering sanctions or outcomes
of investigation. Reflecting on the three questions listed
above (Zehr, 2002), conduct officers and inter/national/
local/alumni staff can work with organizations to define
and understand the harm caused, collaborate on ideas of
how to repair that harm (which could involve traditional RJ
practices of conferences, accountability boards, or victim-
offender dialogues), and suggest ways for the organization
to take ownership in repairing that harm.

In a unique implementation of RJ principles, two of the
authors met with an organization’s executive leadership
board after a particularly long and adversarial investigation
and adjudication. Using RJ principles, all parties involved
acknowledged the harm that was caused to the organization
(time spentaway from regular organization operations, harm
to the organization’s reputation), the university (time spent
on the investigation, the organization’s unwillingness to
cooperate with the university investigators), and discussed
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ways to repair this harm so a restored relationship could be
fostered. This conversation, executed with RJ principles in
mind, helped bring closure to the incident and increased
trust and transparency between the university and the
organization.

Conclusion

We have stated in numerous ways that student organization
misconduct administration is complicated, but it is worth
every complicated aspect. Once you take the time to reflect
on how your openness and willingness to partner with
students leads to being more than just “the fun police,”
but an advocate and support system, it makes all the effort
worth it. As you actively work to build relationships with
one another, keep the collective support and development
of students at the center of your work.

We hope that you can take the knowledge and skills outlined
in this article and apply them to your daily work lives. The
tools will only work if you take the time to analyze your
role in the breakdown or solidification of partnerships and
actively work to course correct or maintain. We recognize
that some things are easier than others to implement due
to limited resources, organizational structure, or fear of
continuing to engage in dialogue with individuals that may
have inflicted emotional harm in the past. What we are
asking you to do is:

Do what you can. But commit to doing the work.

Take your time and be strategic in building
relationships.

Be open to trusting again.

Do not be afraid to hold others accountable.

Always analyze the role you are playing in the
partnership. Are you moving the partnership forward or
making it stagnate?

»Own where you have been fallible and make amends.

As cliche as it sounds, the truth is, we accomplish so much
more together than at odds; so let’s begin to restore our
relationships.
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Supporting Shared
Standards for Student-
Athletes through Conduct-
Coach Communication

Léna Crain, Ph.D. | Associate Dean of Students for Health. Wellness, and Conduct |

Bucknell University

Gregory Lott, Ph.D. | Associate Director of Athletics and Assistant Professor of Health,
Exercise, and Sport Studies | Denison University

Developmental catalysts of and hindrances to moral
development are of significant interest to educators,
particularly in the area of student conduct and conflict
resolution. Beyond direct opportunities to influence students’
learning and development through conduct education, there
exists potential for conduct educators to support moral
development through intentional partnerships, especially
where partners have demonstrated commitment to and
provided structure for character education in their work.
One such partnership is presented in this case, which shares
our experience at one highly selective institution with a
competitive NCAA Division Il athletic program. There, the
Department of Athletics and Office of Community Values
and Conflict Resolution developed a partnership designed
to improve information sharing, collaborative decision
making, and understanding of the educational roles both
areas play in student-athletes’ development.

As the Department of Athletics deepened an internal
framework with strategies for leadership and character
development for individual student-athletes, teams,
coaches, and with campus partners, a symbiotic relationship
between staff in athletics and student conduct reinforced
congruent expectations for student-athletes within and
beyond their teams. Our experience provides evidence
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for the benefits of a strong positive partnership for the
partnering departments. Further, through the departments’
shared investment in students’ accountability, learning,
and character development, case trends involving student-
athletes dramatically improved. This case additionally
suggests that studies on moral development in the context of
sport can inform opportunities in student conduct practice.

Athletics as a strong positive partner of student conduct
may seem an unlikely partnership among those highlighted
in this volume, given the literature connecting colleges’
role in addressing (mis)conduct among student-athletes
as most connected to institutional liability, media fervor,
and pressure to balance “big business” (Moye & Harrison,
2002, p. 3) with students’ privacy and development (Moye
& Harrison, 2002). Opportunities to address character
development among student-athletes have been well
documented, with studies referencing cheating, drugs,
violence, and other behaviors in intercollegiate athletics
(Doty, 2006; Sperber, 2000; Stancill, 2014). This delicate
juxtaposition sometimes depicts staffin student conduct and
athletics as adversaries with dramatically different aims.
However, intercollegiate athletics provides a rich context
steeped with potential to develop participants’ leadership,
character, and decision-making skills (\Vella, Crowe, &






truly a disparate incongruence of accountability, the metric
provided a reference point for staff in student conduct and
athletics to consider. In athletics, a concurrent growing
emphasis on character and leadership development
through sport provided a framework through which both
departments could support student-athletes” moral decision
making, character education, and emphasis on holistic
excellence and well-being.

Student conduct and athletics
personnel discussed shared values
in our work and comparable
perceived barriers to optimizing the
partnership, and the similarities were
striking.

Independently of the opportunity realized in the data, staff
in both departments were gaging opportunities to strengthen
understanding and communication between the areas.
Student conduct and athletics personnel discussed shared
values in our work and comparable perceived barriers to
optimizing the partnership, and the similarities were striking.
Staff in both areas identified a common interest in reducing
student-athletes’ involvement in misconduct, providing
coordinated response and support following incidents, and
to enhancing communication between the departments. As
obstacles, staff'in both areas identified perceived limitations
in each department’s understanding of the other’s work,
gaps in information sharing after incidents, and worries
that each department might pressure the other’s decision
making to achieve their goals. Individuals in both areas had
concern as to whether staff in the other department were
aware of their structures and functions. Information sharing
between the departments was described as inconsistent
and opaque. Coaches wondered if student conduct would
pressure them to derive sport-related sanctions, and student
conduct staff wondered if coaches would pressure them to
minimize responses to reports involving student-athletes.
Understanding these early perceptions helped us to identify
a need for role cross-training, rapport and trust building,
and consistent communication.

Investment on the Part of Athletics

The holistic developmental framework for student-athletes
in the Department of Athletics was crucial context for this

18 | ASCA Reflections Educational Magazine

case, and provides perspective for student conduct educators
to see the role of character development in a culture of
academic and athletic excellence. Proponents of sport have
long heralded the maturation and development of student-
athletes that occurs through participation (Emmert, 2018).
Still, many in the field claim that this development does
not happen implicitly - that is, simply through the act of
participating in sport (Pim, 2016). There is no doubt that
the experience of sport is rather unique: Athletes must work
both individually and collaboratively in a time-sensitive and
very visible environment with clear competitive outcomes.
They have incredible passion for their endeavors. They
have a built-in support network that exerts substantial social
influence on their behaviors as well as designated mentors
in their coaches. These unique and intense conditions create
an experience that is ripe for those that are involved to
develop character, leadership, and decision-making skills
through learning about themselves on a visceral level while
navigating their experiences collectively.

While the experience of sport participation might be
primed for student-athlete learning, empirical research
has not demonstrated the aforementioned student-athlete
development occurring on a consistent basis (e.g., Lott &
Turner, 2018). For some time, the institution in this case
study had experienced high level on-field performance and
consistent scholastic recognition of their student-athletes.
To further the culture of athletic and academic excellence,
there was a desire to be more intentional and systematic
in using the experience of sport as an integral curricular
component of the student-athlete’s holistic education.
Specifically, the institution instituted a framework that
utilized experiential learning pedagogy to intentionally









of student-athletes within and beyond sport, the Department
of Athletics in this case engaged in the following:

When filling any new coaching vacancy, only those
coaches that expressed a sincere desire to teach and
develop athletes holistically were considered.

Considerable effort was spent to establish aworking set
of departmental values and ethos that included working
collaboratively across campus for the betterment of
student-athletes.

An Early Career Coach Mentorship program was
instituted to help coaches further develop their
capacities to build successful cultures of academic,
leadership, and athletic excellence.

As coaches were reviewed for contract renewal, a
large focus of the review was on their ability to teach
through the sport experience and be a collaborative
partner in student-athletes’ education.

Redefning Partnership

Reciprocal Teaching and Learning

While the primary and recurring communication flow
between departments would be facilitated by the Director
of Student Conduct and Assistant Director of Athletics, it
was important to also develop connection and familiarity
among staff members from both departments. First,
athletics staff hosted conduct staff to meet with coaches,
present an overview of student conduct and conflict
resolution resources, and answer questions about policies
and processes. This meeting highlighted several areas
for clarification. One such opportunity related to the
university’s “medical amnesty” policy, which grants
students with substance education in lieu of disciplinary
action when students seek help for substance-related
impairment. Coaches learned they had wide variance in their
approaches to student-athletes who were granted amnesty,
and further discussion of the intent behind the amnesty
policy and the ways in which student-athletes experienced
follow-up by their coaches provided thoughtful dialogue.
Student conduct staff developed resources in follow-up to
the conversation, including a “frequently asked questions”
guide specifically for coaches. In addition to questions of
policy and process, the guide included information about
sport participation, case chronology and the timing of
outcomes and notification to coaches, and student-athlete
representation on conduct boards.

e
Investment in Relationships

As the relationships developed beyond the initial training
and greeting sessions, there was steady and intentional
investment from staff in both areas. Student conduct
staff made regular efforts to attend athletic contests, and
coaches and student-athletes received their support with
enthusiasm. Coaches supported campaigns led by student
conduct on topics ranging from freedom of expression
to hazing prevention. Collaboration for team workshops
and classroom presentations provided additional points
of convergence, and the mutual effort bolstered a shared
recognition and trust.

Interdepartmental Information Sharing

Coaches expressed interest in not only the incidents
involving members of their teams, but the subsequent
steps and education. With consideration of information
sharing and students’ privacy, coaches have a unique
developmental rapport with student-athletes, and certainly a
legitimate educational interest in understanding the conduct
involvement of members of their teams, making sharing
case information with athletics staff possible. Reciprocally,
athletics staff also offer unique insights about student-
athletes, providing deep context from students’ motivations
to risks. To provide for coaches’ interest in receiving
information while facilitating a consistent information
source, timing, and transparency, student conduct and
athletics staff determined that a weekly report and follow-
up meeting would serve as the foundation of information
sharing. The clear, consistent communication between staff
in student conduct and athletics was essential for success
and further developed a mutual sense of trust. Providing
a regular channel for sharing specific information between
departments created a foundation from which other outlets
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schedules and participation in sport were highly varied and
many differed in the season length, strength of competitive
opportunities, team structure (e.g., early departure of senior
student-athletes), and structured opportunities to gather
within and outside of athletic activities. These adaptations
forced a temporary restructuring of the delivery of
student-athletics’ experiences, though the internal effort
and framing of student-athletes’ experience still served
as a strong and grounding influence. While the year’s
conditions necessitated a certain flexibility in expectations,
changing circumstances in our own work also contributed
to the trend. A key staff member in student conduct was on
a leave of absence for a portion of the year, necessitating
other staff to facilitate connection at a time already
fraught with uncertainty, and new leadership at the college
outlined different expectations about extra-divisional
communication. The partnership between student conduct
and athletics quickly changed when its relational foundation
was altered, demonstrating that healthy partnerships require
continuous investment, especially throughout personnel
and environmental changes. We observe this connection
with interest, as it seems to underscore the connection
between healthy partnerships and facilitating consistent
developmental messaging for students’ success.

Recommendations for Practice

This successful case demonstrates that communication,
trust, and mutual investment contribute to improved
outcomes for educators and students. In addition to these
actionable options for educators in student conduct and
athletics, the lessons observed here may transfer to other
partners (e.g., fraternity and sorority life, where similar
demographic opportunities, training, and information
sharing might have mutual benefit). From this case, we
make the following recommendations for practice:

Provide mutual opportunities for teaching and
learning, from priorities and language to the values and
work of each area. Do student conduct staff understand
how coaches connect integrity to team membership and
culture? Do coaches understand how case decisions
are made or how to advise student-athletes through
resolution processes?

Invest in relationships and build rapport proactively
rather than in a storm. Interpersonal relationships
are a foundation for interdepartmental partnerships.
Where can we build trust by demonstrating boundaries,
reliability, accountability, vault, integrity, non-

24 | ASCA Reflections Educational Magazine

judgment, and generosity? (Brown, 2018) In what
settings can we be present for one another? Which
events have opportunities to partner or participate?

Identify shared opportunities and goals, recognizing
the commonality of promoting students’ learning and
growth. Does data (from either area) indicate an area for
attention — from case trends to students’ understanding
of a policy? What shared goals can best be met through
a supportive partnership? Do position descriptions for
staff in conduct and athletics include development of
students’ character, leadership, and ethical decision
making?

Determine a consistent communication flow between
departments. Who will lead or liaise to guide the
communication? What data points are most beneficial
to each area, and what is the educational interest in
sharing that data? What is the practice for urgent needs
or extra insights?

Measure progress over time. What are the patterns
by population, behavior, or intervention? Where are
the connections between student conduct data and
prevention and intervention? What decisions can be
informed by the data? Which departments might partner
toward improvement (supported by the literature in this
volume)?

In conflict resolution work, we are often reminded that
fixation on “positions” can prevent progress toward
“interests.” This case demonstrates beautifully that even
while approaching students’ development through very
different positions in our roles, staff in student conduct
and athletics have meaningful shared interests in character
education, ethical decision making, problem solving, and
leadership development. Our work provides insights into
successful communication between departments, with
potential to influence training, outcome/sanction design,
and assessment, and provides evidence to the mutual
benefit of effective exchange and partnership between
student conduct and athletics.
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Filling the Void Collaborative
Innovation in Developing

a Restorative Response to
Sexual Misconduct

Katie Jackson, Ed.D. | Director of Student Conduct & Conflict Resolution | University of
Minnesota-Duluth

Brenna Hucka, M.S. | Student Conduct & Conflict Resolution Specialist | University of
Minnesota-Duluth

. had experienced sexual assault during their time on campus
The Void Defned (Holland & Cortina, 2017). Of those, only

. five (2%) filed a formal complaint to the
Sexual assault is a pervasive Sexual assault IS | University. While there are many reasons
issue affecting college students of . . why students opt against utilizing campus
all identities (Fedina, Holmes & d pervaswe ISsue procedures, among them are concerns about

Backes, 2016; Krebs et. al, 2007; 1 the acceptability of the existing procedures
Balsam, Beauchaine, & Rothblum, aﬁectlng CO”ege and the appropriateness of the procedures

2005; Harrell, 2012). Over the past Studentg Qf a || themselves (Holland & Cortina, 2017).
decade, colleges and universities . . .

worked diligently to create robust, |dent|t|eS As student conduct administrators, over the
fair, and transparent procedures to last decade, we often met students who were,

address sexual misconduct. And yet, in our experience, ata minimum, willing to attend a meeting to learn more
most of our students wanted absolutely nothing to do about their options for University response. We explained
with them. While research on heterogenous populations is the available investigation and resolution procedures at
limited on this topic, a 2017 study of 834 undergraduate those meetings, and then students often asked for more or
women at a Midwestern university found that 234 (34%) different options. Having no other options to provide was
both as dissatisfying as it was concerning.

e |._“-_ & 5 e

Restorative Justice
is not Mediation

1 i% The 2011 Dear Colleague
g . Letter included a specific
prohibition against mediation
for resolving complaints
of sexual misconduct. This
prohibition fueled confusion



and hesitancy amongst administrators in providing
alternative options for students who experienced sexual
harm. However, these concerns may have been rooted in
a misunderstanding of the distinctness of mediation and
restorative justice (RJ) practices. A 2016 Campus PRISM
project brief described the main differences between the
practices to address these concerns.

1. Accountability. RJ requires the individual who
caused harm to take responsibility for repairing it.
Mediation is different in that neither party carries any
distinct responsibility for resolving a conflict that is
shared.

2. Nature of Facilitation. Whereas mediation is the
shepherding of chaotic and unpredictable discourse, RJ
requires trauma-informed pre-conferencing so that any
interactions are structured, predictable, and transparent.

3. Different end products. A mediation is ultimately
complete when two parties form a mutually created
agreement. Alternatively, RJ practices allow the parties
to identify the harm one causes and develop a plan for
the respondent to address it.

4., Institution interests. Institutions of higher education
carry an obligation to stop, prevent, and remedy sexual
misconduct. The neutrality of the mediation process is
unlikely to address those interests successfully. Yet, the
central tenets of RJ (acceptance of responsibility and
accountability for repair) more specifically and directly
address them all.

A Door Kicked Open

The most recent federal regulations, implemented on
August 14, 2020, widened the opportunity for institutions
to pursue alternative resolutions intended to serve students’
needs for healing and accountability. Requirements for
such processes include:

1. That the complainant files a formal complaint.
2. That the parties voluntarily consent to participation.

3. That the institution provides written notice of the
allegations and the parameters of informal processes.

4. Thatthe institution may not offer informal resolutions
in cases of employee conduct directed at students.

Through consultation with colleagues from around the
country, it became apparent that with the adoption of these
new regulations, many institutions were considering and
pursuing alternative resolution options more seriously.
During the Spring of 2021, we participated in national
training programs that focused on the development and
facilitation of restorative response procedures. We weren’t
alone -- we found that our training cohorts included many
student conduct and Title IX professionals who were
embarking on a similar journey to build options available
to students who have experienced sexual misconduct.

Our Context

Before we proceed, we must be clear about the following
context for our pursuit of this work at our institution. First,
our formal investigation and response procedures remain
available to students who wish to pursue them, and as
required by law. Second, we are not and will not promote one
option over another, nor are we suggesting that restorative
responses are appropriate in every case. Third, Title IX
covers a broad range of behaviors, and our University
policy prohibits even more beyond the law. No two cases
are alike, and no two students present identical needs. As
such, we are strong proponents of increasing options made
available to students and administrators for appropriate
and effective responses to concerns of sexual misconduct.
Lastly, we are located in a community that has an appetite
for and relevant resources available to support this specific
collaboration. QOur city is home to ‘“The Duluth Model’ of
reform for criminal justice response to domestic violence
against women, creating national influence dating back to
the 1980’s (Shepard & Pence, 1999). Further, our campus
hosts the Center for Restorative Justice and Peacemaking,
which has promoted heartfelt restorative victim-offender
dialogue world-wide since 1994. We acknowledge our
community’s roots in innovation and do not take for granted
the fact that parallel collaboration has been happening
around us for the better part of four decades.

Possible Benefts

While we expect some students will continue to pursue
formal investigations and hearing procedures, for those who
desire something else, we predict the following benefits of
offering alternative resolution options at our institution.
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experience a
loss of control.
The Alternative
Resolution process
offers an option or
choice for survivors
that, according to
Oudshoorn et al.
can, move “them
towards healing and

‘ regaining control of

N their lives” (2015,
) p. 27). Alternative

A Resolution is

’ voluntary, and

the survivor has
control throughout the process, compared to a formal
investigation where authorities make the decisions.
They decide if they want to pursue this process, what
types of activities they are most comfortable with, and
what outcomes they want the respondent to complete.
Furthermore, they may discontinue the process at any
time, up until the completion of time-based outcomes,
and may choose to return to a formal investigation. In
this way, we hope to offer more choices and control
to a survivor who has had a sense of control taken
away in the situation. However, we know that going
through the process will likely still bring about painful
memories and emotions for survivors. Throughout the
process, including at the conclusion, facilitators will
offer resources to survivors and responsible parties so
that they may continue to seek support in processing
the incident as needed.

3. Restorative justice will pressure survivors into
participation. A core tenet of RJ is that it is voluntary.
Students at our institution have repeatedly asked for
another option other than the formal investigation
process; adding the Alternative Resolution process
provides that option. Although during the initial
response to a report of sexual misconduct the institution
presents complainants with all of their options,
including Alternative Resolution, the institution will
not promote any one option over another. Title IX staff
taking reports and discussing possibilities will exclude
cases from Alternative Resolution as described in our
University policy. Once again, this is giving a choice
back to a survivor who has had choices taken away.

4. Restorative justice is susceptible to power

imbalances, particularly in intimate partner
violence cases. Power imbalances are often at the root
of sexual harm situations. Harm could indeed occur
if facilitators are inadequately prepared to facilitate a
restorative process. It is imperative for facilitators to
remain multi-partial, pay attention to social inequities,
and manage power imbalances (Karp, 2019). Dialogue
may not be appropriate in certain situations or at least
must proceed cautiously. But when done correctly,
participating in a restorative process may allow
survivors to feel empowered by sharing their story
and having a voice in how they want to seek justice
(Qudshoorn et al., 2015). Our process allows for
survivors to make an informed decision about what
level of dialogue they are comfortable with - anything
from shuttle dialogue with no direct interaction to
a facilitated dialogue or circle with both parties and/
or community members. Preparation is vital, and the
facilitator will hold multiple meetings with each party
individually before any potential dialogue occurs,
giving them ample opportunity to watch for signs that
a case may be inappropriate for a restorative approach.

5. Only certain people will receive restorative justice
options, exacerbating disparities. This concern is
well-founded, and we appreciated that our consulters
voiced it. Koss (2013) found that racial/ethnic disparities
indeed existed amongst both responsible parties and
survivors who ultimately participated in RESTORE
programs, where Caucasian individuals were largely
overrepresented compared to African American or
Hispanic individuals. This is not a concern that we take
lightly, and we must keep it in mind as we implement
the Alternative Resolution process. EOAA/Title IX
staff will take care not to influence referrals based on
Race, Ethnicity, Gender Identity, Sexual Orientation,
or any other identity. Early adopters also emphasized
the importance of promoting the Alternative Resolution
option widely across campus along with sexual harm
prevention efforts, especially in spaces with a diverse
population of students. We will be tracking cases
in our student conduct record system so we will be
able to utilize demographic data to assess areas of
overrepresentation.

6. Things said in a restorative justice process
will be used against accused students in criminal
prosecution. Restorative processes can and do take
place intandemwith criminal proceedings. Additionally,
complainants can return to a formal investigation if an
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alternative resolution is unsuccessful. So we recognize
that this may be a genuine concern for parties. We make
it clear in our process that, to the extent allowable by
law, the information obtained and utilized during the
alternative resolution process will not be used in any
other University process or legal proceeding. Still,
the information documented and/or shared during
alternative resolution is subject to search and/or
subpoena. The facilitator will not retain handwritten or
typed notes or record their conversations throughout
the process. We want to provide parties with reasonable
assurance that they can be candid while also being
honest about the realities of the educational records
created in the process.

It is important to show partners that you are not just meeting
with them for lip service but also taking their advice and
concerns into consideration. By preemptively addressing
the six major concerns we were hearing, we showed
partners we were listening and would use their feedback to
make the process better.

Key Decisions made Collaboratively

Having been in the field long enough, given the drastic
swings in federal regulations and guidance that govern
Title IX, re-creating and striving to improve procedures
was nothing we had not done before. If you’re interested in
this work, use your existing procedures to inform what you
need. Before you begin creating deliverables that you’ll
utilize within the process, it’s useful to find consensus
on key decisions about how the procedure works and its
applications. The following items were ones that we most
carefully considered with each one of our key collaborators:

The alternative resolution procedure is voluntary for
all parties.

To participate, the responsible party must
acknowledge that harm occurred and that they have a
role/responsibility in repairing it.

The alternative resolution procedure doesn’t carry a
student conduct charge or record.

Some cases are not eligible for alternative resolution,
per University policy.

Records of alternative resolutions are subject to search
and subpoena, although the process itself doesn’t lend
itself to creating many records about what happened.

Complainants may opt to return to a formal procedure
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up until completion of the time-bound items in the
agreement.

If the respondent is non-compliant with the terms of
an agreement, the institution may place a hold on their
account until they resume compliance.

Training

Accessing appropriate training is another key component
of preparing to launch an alternative resolution process.
Because of the novelty of alternative resolution procedures,
training options are more limited than they are for formal
investigation and hearing procedures. That said, the
following organizations provide training options specific
to Restorative Justice knowledge, philosophies, practices,
and skills:

The Campus PRISM Project at University of San
Diego (sandiego.edu/soles/restorative-justice/campus-
prism.php) is “an international team of researchers
and practitioners who are deeply invested in reducing
sexual and gender-based violence by exploring how
a restorative approach may provide more healing and
better accountability” (Campus PRISM, 2021). They
offer discussion boards, webinars, and trainings.

The Center for Restorative Justice and Peacemaking
at the University of Minnesota Duluth (rjp.d.umn.edu/)
“provides research, consultation guidance, and training
for restorative practitioners and programs worldwide”
(The Center for Restorative Justice and Peacemaking,
2021).

Title IX Consult LLC (titleixconsult.com) “provides
technical and practical guidance to educational
institutions to enforce Title 1X law and regulations”
(Title IX Consult LLC, n.d.).

“Restorative practitioners at the University of
Michigan are known to offer occasional trainings for
other colleges and universities when asked” (Carrie
Landrum, personal communication, June 21, 2021).

Moreover, other types of alternative dispute resolution
training, such as mediator training, can strengthen skills
relating to non-directive facilitation, multi-partiality (e.g.
showing up in support of all participants) and building a
resolution agreement.
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Institutions of Higher Education across the country are
experiencing an increased need for collaborative case
management-based approaches to supporting students
through the conduct process.

At Cleveland State University (CSU), the offices of
Community Standards, Community Assessment, Response,
and Evaluation (CARE) Management, and Disability
Services (ODS) havedevelopedaninnovative, cross-campus
collaborative model to support students who reportedly
violate the student code of conduct and demonstrate they
are in crisis. This model creates unique opportunities for
enhanced, holistic student support to address complex needs
by capitalizing on the highly collaborative partnership of the
CSU Student Conduct, CARE management, and Disability
Services offices. The diverse educational, professional,
and personal backgrounds of the staff, paired with the
comprehensive, wrap-around curricular and co-curricular
models address the multifaceted needs
of the student while they engage with
the student conduct process. The intent
of this collaboration is to respond to
the student’s unique needs and offer
options for developing enhanced
problem solving, emotional regulation,
and general executive functioning s
skills, while identifying any short- or (&=
long-term disability related needs. g
These approaches seek to address
the behaviors and reduce or remove

the likelihood of a reoccurrence, through education and
skill building with the goal of students making a different
decision in the future.

Inthearticle,wewillreviewthediversepersonal,educational,
and professional backgrounds of the Community Standards,
CARE/Clinical CARE Management,and Disability Services
staff, highlight opportunities for enhanced communication
and case management through cross-campus collaboration,
and provide an overview of curricular and co-curricular
methods for student engagement and support.

Overview of CSU

Cleveland State University (CSU) is a large state-assisted
institution located in Northeast Ohio. Established in 1964,
CSU traces its origins to the Cleveland YMCA as early
as the 1880s. The YMCA offered courses to students
who did not otherwise have access to education. That




program evolved into the Association Institute in 1906 to
Fenn College in 1929, and finally to CSU in 1964. From
the beginning, CSU has dedicated itself to supporting
and encouraging students who faced challenges pursuing
education and has intentionally connected to the broader
Cleveland community with the goal of carving pathways to
higher education.

Overview of Common Conduct/CARE

sanctions (Paterson & Kibler, 1998). Influencing the
evolution of the field is the recognition that learning
happens inside and outside of the classroom, the creation
of professional higher education associations, and research
espousing student conduct as a profession (Glick &
Haug, 2020). From these foundations, practitioners better
recognize the role of conduct administrators not simply
as rule enforcers, but as uniquely qualified, highly trained
educators charged to make decisions about campus safety

and students’ behaviors. Practitioners

Barriers Experienced by
Students

Like many institutions of higher
education, CSU students experience
a wide range of concerns and barriers
to their academic focus, most notably
around mental / emotional wellness,
access to basic needs, and knowledge
of resources.

Influencin
evolution of the field
is the recognition
that |earning
happens inside
and outside of the
classroom

have also learned the value of treating
students as individuals (Clifford,
2021). When this occurs, it results
in, “generat[ing] beneficial work in
which the campus is safe, cultural
needs are met to ensure an equitable
process, and the standardization of
education for the student is subject
only to the individual student” (Glick
& Haug, 2020).

the

In addition to CARE Management, CSU has several
initiatives in place to support students through these
concerns including TRiO, Graduation Success Coaching,
the Pratt Center, and the Sullivan-Deckard Scholarship
which provides an opportunity for youth aging out of foster
care to pursue an undergraduate degree.

Additionally, CSU offers direct supports related to basic
needs via an on-campus food pantry, an emergency
tuition adjustment petition program to address full
term withdraws due to personal or health crises,
emergency grants that provide funding for utilities,
rent, car repair, and other acute emergent needs, and
the H.O.M.E program which provides un-occupied
residence hall rooms and meal plans at a reduced
cost to students experiencing homelessness or
home insecurity.

Overview of Conduct

Student conduct and community standards is an
ever-changing functional area within the varied
landscape of higher education. Accountability
for student misconduct has existed as long as
higher education itself. Thankfully, the practice
has evolved a great deal, otherwise public ridicule
and floggings might still be considered appropriate

With the goal of addressing individual needs of all
students referred to Community Standards, CSU created
a new position in September 2019 — the Associate Dean
of Students, Community Standards and Advocacy. The
Associate Dean oversees Community Standards, CARE
Management, Student Wellness, and the campus food
pantry; Lift Up Vikes (LUV!). The intentional linking of
these departments enabled the initial conversations about
approaching conduct concerns using an individualized










that any unmet need(s) are in part due to a currently
unaccommodated disability or exacerbation in disability
symptoms, a member of the Disability Services team is
assigned as a joint case manager for the student.

Cross departmental positions: As
CARE management, Clinical CARE
management, and Disability
Services all utilize different case
management systems, it can be
difficult to ensure all systems and
appropriate individuals have the
most up to date information.

Additionally, the increased

need for crisis management and

disability services over the last 5

years can result in wait times for

intake meetings and delayed access

to resources. To avoid this, cross

departmental positions between CARE

management and Disability Services were

created (Disability Access and CARE Specialists).
These individuals are trained to assess and triage
student needs while providing academic and executive
functioning coaching.

4. Provisional Accommodations: It is not unusual for
students going through the conduct process to report a
suspected or not currently managed disability. In many
of these cases, the students are not currently connected
to Disability or Clinical Services. This can occur for a
variety of reasons, the most common being a fear of the
expense associated with seeking support, especially if
they do not currently have insurance (Clifford, 2021).
In these situations, a member of Disability Services
will meet with the student to complete an informational
interview related to the barriers the student has been
experiencing. When it is apparent the barrier(s) are the
result of an undiagnosed or currently undocumented
disability, the office will provide accommodations
on a provisional basis for the remainder of the term
(generally 2-3 months). This ensures the student is
provided reasonable accommodation(s) while CARE
assists the student in identifying options for connecting
with a clinical provider. This approach also allows
students time to connect and develop a rapport with a
provider, as many clinicians wish to meet with a client
3-4 times before providing the required documentation.
5. Disability and CARE Management representation
in High-Risk Group Meetings for risk assessment

and intervention: When a student’s reported behavior

rises to a level of concern exceeding the scope of the

CARE Team, a High-Risk Group (HRG) is called.

Other institutions may refer to this group as a Behavior

Intervention Team (BIT) or a Threat Assessment

Behavior Intervention Team (TABIT). Because

of the observed overlap of students between

different caseloads, CSU has found it

invaluable to include CARE Managers

and Disability Services representatives

in the HRG meetings. CARE Managers

serve multiple purposes in these

meetings; they share whether or not

there is a known CARE history for

the student, offer insight into stressors

the student(s) may be experiencing, and

serve as the primary note-takers for the

university through the case management

process. Similarly, Disability Services staff

serve in a number of ways including notifying if the

student is already registered with their office and may

be experiencing a known adverse event, giving insight

to what a student may be experiencing based on prudent

observation even if they are not registered with ODS,

and offering perspective around equitable practices

while dismantling any implicit bias against persons with

disabilities. Involving CARE Management and ODS in

HRG meetings has created a more holistic, inclusive,

and purposeful meeting that generates equitable action
plans.

It is certainly true that every High Risk Group meeting held
does not involve a student already connected to CARE or
ODS. However, both of these offices contribute necessary
empathy to the conversation in a process often focused on
assessing risk and following procedure. Infusing empathy
into a conduct process does not indicate agreement with the
choices students made. Instead, applying empathy means,

“each of us feels seen, heard, and valued” (Brummer, p.
44). Whether the HRG is discussing a student who is fully
connected to multiple service-providing offices on campus
or none, having CARE and ODS representatives offers
meaningful insight and dialogue with a focus on equity.
When a student being discussed in an HRG is connected
to either CARE or ODS, their involvement provides
invaluable context as well.




Co-curricular Student Supports

The collaboration between these offices has also made it
easier to provide co-curricular wrap-around services to
students referred to Community Standards. Through a
structured collaborative approach, students are connected
to other supports sooner and without having to continuously
share their narrative across departments. Examples of these
services include:

Student check-in meetings with CARE, Community
Standards, and Disability Services: When students are
connected to multiple offices, we often offer to hold
joint meetings so the student connects to all areas
and shares information at one time. This is voluntary
and is always done with student permission. In these
meetings, students can share to their comfort level what
is going on in their life, what led to the behavior or
actions referred to Community Standards, and if they
are in need of support resources.

An example of when this check-in meeting was helpful
involved a student (A) found by campus police to be
sleeping in another student’s (B) car. Student B reported
not knowing student A and not giving them permission to
be in their car. At first glance, this presented as a Student
who potentially broke into a car with intent to vandalize or
steal. Through collaboration, we discovered that student A
found the car unlocked and had nowhere else to sleep. The
policy-violating behavior needed to be addressed while we
also sought to ensure A had safe housing options. Meetings
involving the students, Community Standards, and CARE
were pivotal in working towards supportive and restorative
outcomes.

Lift Up Vikes (LUV!) Food Pantry and Resource
Center: CSU has a donor-funded pantry and resource
center that offers invaluable support to our student body.
LUV! has a reporting line up through the Associate
Dean of Students and thus a close relationship with
Community Standards and CARE Management. LUV!
Is able to cross-program, promote, and share resources
between all areas, offering food security resources,
financial wellness workshops, Supplemental Nutrition
Assistance Program (SNAP) college eligibility

programs, and nutrition resources. Additionally, LUV!
offers emergency grant funding via the CSU Fowler

Fund intended to support students facing housing
insecurity, food insecurity, transportation limitations,
technology barriers, and emergency childcare support.

Medical Withdraws and Leave of Absence: Disability
Services can complete full or partial term withdrawals
for medical reasons. Similarly, they are able to
assist students in declaring and navigating medical
leaves of absence (LOA). Before the student elects
a LOA, Disability Services explores all potential
accommodations that may permit the student to remain
enrolled at the institution with support (Clifford, 2021).
When this is not in the best interest of the student, the
office guides the students through the process to enact
the LOA, stays in touch with the student while they are
away to offer support and connections to resources, and
then assists students in completing the necessary steps
to return to the university.

Emergency Tuition Adjustment: In the event a student
experiences an extreme and acute life event that impacts
their ability to engage with their courses, they are able
to request an exception to the standard refund policy.
This process is used most commonly for unexpected
medical events or loss of loved ones and allows the
tuition dollars for the term in question to be returned to
the source to reduce the student’s indebtedness.
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incidents in writing via an online incident report, and
then having their reports reviewed by various offices for
next steps and case management. Since staff are used to
documenting situations as a part of their positions, training
is provided on what specific information is needed if a case
involves substances. Because these staff members are often
not the ones determining if the medical amnesty policy
applies, it is imperative that all necessary information to
make that determination be relayed to the staff members
who are responsible for the determination. Staff are
trained to detail information in their reports such as how
they became aware of the situation, who made the call for
medical assistance, and how cooperative the calling party
was with details like their real name, substances used, and
quantity (if known).

The student conduct staff who are responsible for making
the determination about medical amnesty facilitate this
training from the context of incident report writing.
Training with Police and Public Safety generally occurs in
July, when fewer students are present on campus, and as a
part of the officer’s annual training days. Training sessions
may need to be held at two separate times to include day
and night shift officers. While we have the officers for
this training, we also include other training aspects about
general student conduct related topics.

For Housing and Residence Life staff, training occurs as
a part of Resident Advisor (RA) training in two parts. The
first is specific to medical amnesty from an educational
standpoint, similar to how we would educate the general
student population. This part has been done in a traditional
synchronous training session format in person and via
Zoom, as well as a pre-recorded presentation that is viewed
as a part of asynchronous training. The second part of the
RA training focuses on incident report writing. This session
includes specifics for documenting substance use incidents,
but also overall report writing for general behaviors such
as code of conduct violations, sexual misconduct related
incidents, and care and concern reports.

Marketing, Outreach, and
Programmatic Efforts
Marketing. Marketing your medical amnesty policy is one

of the easiest ways to inform your student population about
your medical amnesty policy or initiatives. While budget
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can be a real factor in
determining how far-
reaching your marketing
efforts extend, it is a
perfect example of how
to utilize relationships
with campus and
community partners to
pool resources. Different
offices on campus and

“Marketing
your medical
amnesty
policy is one
of the easiest
ways to inform

community partners
often have different
your StUdent funding sources. For
population” example, student fecs

or state funds may not

be able to be used to
purchase promotional items, but grant funding obtained by
the wellness department specific to alcohol and other drug
prevention may be able to cover the cost. This is also a time
to utilize any potential end-of-year budget. Many marketing
materials specific to your medical amnesty policy will not
expire or be time sensitive, so you may be able to place an
order of posters in the summer and hold them until they
need to go up in the fall or pre-pay for bus advertising in
the summer with the actual advertising happening in next
fiscal year.

Aside from budget, other factors to consider when creating
a marketing plan include logistical and content specific
considerations. From a logistic perspective, think through
where students are spending time both in person (e.g.,
classrooms, dining halls, buses, residence halls) and online
(e.g., social media, academic platforms). Identify what
types of messaging is resonating with students; to do this
you may want to partner with students as they are the expert
on what is trending with their peers. If you have access
to marketing staff, having them involved can help create
a consistent image for your medical amnesty marketing.
Lastly, consider how to utilize free or cost effective
marketing to reach the greatest amount of students (e.g.,
digital signage, website presence, newspaper ad, bus stop
ads, banners, posters). If you have the budget to market
using promotional items, take an inventory of what other
offices are using as their giveaway to reduce duplication,
ask students what they want and would actually use, and
keep in mind how much space you have to store the items.
If you can theme your promotional item to coordinate with
a program, you may open up new funding sources, as the



items become a part of the program (e.g., drink koozie
printed with the signs of alcohol overdoses).
While the marketing itself is important, the content that
is being communicated is most important. If you are
communicating an ineffective message or irrelevant
information, your marketing loses its value. At UNC
Charlotte, we chose to build our marketing campaign
around four aspects of the Help Seeking Protocol, listed
below. One of these four aspects is a part of all of our
marketing efforts to create a cohesive brand around the
Help Seeking Protocol.

1. Steps to Use the Help Seeking Protocol

2. Signs of Overdose

3. State Process for Medical Amnesty

4. Active Bystander

Click here to enlarge poster.

Members of the marketing and education group, discussed
above, developed a marketing plan for the academic year
that is implemented annually. The cost of the marketing
initiatives outlined in the plan are paid for collaboratively
from multiple offices, including student conduct, wellness,
and housing. The monthly plan is included in this article,

as well as images of posters used for the October poster
campaign. October was specifically chosen for a poster
campaign because it follows quickly behind the first six-
weeks of campus based on our fall semester start date. On
our campus, the first six-weeks of the semester is a high
impact time with lots of programming and student resources
being showcased. Additionally, it follows National Hazing
Prevention Week (end of September) and the month ends
with Halloween. At UNC Charlotte, we only see a slight
increase in alcohol and other drugs around Halloween.
However, when speaking with our students, we found they
associate Halloween with substance use. This association
is likely due to movies and TV shows depicting college
Halloween parties that include the use of excessive alcohol
and the reputations of other institutions that are known for
their students having large Halloween gatherings/parties.

Outreach. In addition to marketing the medical amnesty
policy, it is beneficial to be able to do more proactive
outreach directly to the student population. This outreach
can be done in a number of ways,some of the most
common include tabling events and presentations. At UNC
Charlotte, the student conduct office has a form of standard
presentations that can be requested. Included in this list is a
brief 15-minute presentation on the Help Seeking Protocol.
This presentation can be requested by anyone (including
students, faculty/TAs, staff, and community members)
for in-person events or for a pre-recorded version of
the presentation. In addition to presentation requests,
information about the Help Seeking Protocol is given
annually to the following student populations: Resident
Advisors (as discussed above), Fraternity and Sorority
Life (during the Harm Reduction Symposium held by the
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Office of Fraternity and Sorority Life), and to all student
athletes enrolled in the athletic first year seminar course.
An abbreviated version of the Help Seeking Protocol
information is also shared with new students and family
members during their orientation sessions.

Programmatic Examples. In 2018, UNC Charlotte started
hosting what has become a large-scale event during the
first week of classes focused on the Help Seeking Protocol.
The event is board game themed, based on The Game of
Life. The event features a 20x40-foot board game that
students play. Campus partners ask questions, written
from a motivational interviewing lens, related to the
Help Seeking Protocol at various spots on the game
board. Around the board game, a resource fair is set up
for students to visit with campus and community partners
that have a relationship with the Help Seeking Protocol.
Each of the campus partners listed in the marketing &
education section above participate in the resource
fair. This event is funded collaboratively among the
participating campus partners.

In 2020, The Game of Life event was reimagined for a
virtual format due to COVID-19. Sticking with the board
game theme, the event transitioned into a Clue themed event,
utilizing the Zoom platform. The event started with a brief
informational presentation (less than 10 minutes) about
the Help Seeking Protocol. Then, breakout rooms were
utilized to create a virtual resource fair in which students
visit with campus partners to learn about their office and
how the different offices interact with the Help Seeking
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Protocol. Before students leave each of the breakout rooms,
they are given a clue. Students compile the clues that they
have collected and submit who they think the suspect is
in a Google form. The Google form doubles as the way
for students to enter a prize drawing and as an assessment
tool. The prizes for the event are three $100 amazon gift
cards that are sent electronically via their University email
address. This event did reach fewer students, but required
much less preparation, staff time, and was much less costly
than The Game of Life version.
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Conclusion

Regardless of where your institution may be on the
journey of implementing or revising a medical amnesty
policy and initiatives, the hope is that this article provided
recommendations and examples that are of assistance. For
additional information, questions, or to obtain the specific
documents used for marketing/programs, contact the author.
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units were looking for compliance and enforcement of
anticipated worst-case scenario behaviors. This call for
compliance initiated an important series of conversations
permitting us to first form a relationship with these essential
partners. Then, we helped educate the community on the
conduct process and how it could help their goals for a safe
learning and campus research environment. At the end we
were able to be contributing partners to a key protocol for
on-campus activities. This has now positioned our office to
be an important collaborator as we plan for future student
success scenarios.

Non-Academic Partners

As a new office that reported to the
provost, the Dean of Students
Office positioned itself to form
new relationships. Our most
natural partners were the
residence education student

conduct unit as their cadre

of community directors

and professional staff also

addressed alleged violations

of policy. With the large
residential population, early
in the formation of DOSO we
entered into an agreement to expand
the impact of the student conduct system

by training and affiliating the Residence Education and
Housing Services (REHS) staff as adjunct administrative
meeting officers in the DOSO. In previous administrations,
a student could have been reported for a behavior that
allegedly violated both the housing code of conduct and
the university student codes for the same behavior. We saw
an immediate opportunity to merge aspects of adjudication
within the two systems and enhance the experience for the
students going through the systems. Now, when REHS
staff meet with a student, they do so on behalf of both
REHS and DOSO. One way we worked with the residence
education team is to create a stratified response to alleged
violations of COVID-related policies (both housing polices
and the MSU Community Compact). Working together, we
attempted to create equity in response to on-campus versus
off-campus violations.

Just prior to the pandemic, the institution had expanded the
jurisdiction for a component of student behavior to include
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off-campus conduct. The MSU Community Compact and
pandemic provided the gateway to expanded jurisdiction
for the filing of complaints from university members. Two
staff members from government relations and student affairs
were appointed to serve as complainants for off-campus
incidents to be submitted as complaints through the conduct
system. The fraternity and sorority life office and student
affairs took greater ownership of student organization
conduct. Additionally, these offices partnered with the
DOSO on positive messaging of expected behavior and
consequences for violations of the compact. This approach
was a new endeavor for MSU as we previously had a much
more hands-off approach to off-campus behavior.

Conduct offices regularly interact with their general
counsel in support of any potential policies,
procedures, or actions that may address some
type of risk. In this pandemic environment,
. we expanded our collaborators to include our
office for risk management and internal audit
to support better processes. We embraced
our government relations office to expand
communication and build understanding
for community concerns. Additionally,
our university communications office was
sk exceptionally helpful and collaborative in
bringing together presidential statements,
informing the campus community of these new
expectations, and assisting in positioning our office for
adjudication of behaviors that violated our expectations.

Our campus partners in student affairs developed a MSU
Ambassador program in response to the pandemic. The
MSU Ambassador program trained students to travel across
campus reminding community members of campus safety
measures such as wearing a mask and keeping six feet
apart. These students were educated on how to successfully
deescalate situations and provide peer education. Our office
collaborated with the program to utilize the training and
opportunity as community service for students who were
held accountable for COVID-19 violations. This provided
a restorative opportunity for the students to give back to the
community.

As we emerged into the spring semester and students had
either not completed or delayed their sanctions with the
MSU Ambassadors, we considered either implementing
suspensions or providing the students with an opportunity






that crossed many campuses was how campuses were
responding to the calls for immediate suspension. Were
colleagues seeing behavior as an imminent threat to initiate
emergency suspensions? Multiple campuses were fielding
calls and e-mails about “what did you do?” Did you
suspend students? How many? For how long? What was
the outcome? Being able to learn from our colleagues while
we functioned within our current framework over creating
a new approach was essential in supporting the health and
wellness of our students and community while maintaining
an elevated level of communication through the integrity
of the process.

One key partnership that endured during this period was
our Big Ten conduct summer conference that we hosted
virtually. We were able to expand the number and range of
participants by having an on-line component and no direct
costs for participation, facilities, snacks, or travel. During
this conference, institutions benefited from the collective
wisdom of each other. We discussed policy creation,

a new sector into our work realm. For example, during the
pandemic in the context of public safety, the city government
and law enforcement received numerous reports of
potential violations of policy. When our office was brought
to the forefront for addressing student behavior, we quickly
recognized that our city manager, mayor, council members,
housing coordinators, and city police shared our goals for
community safety and the ongoing success of our students.
It was insightful hearing from the local community. They
shared how they cherished living and working in a college
town, and they wanted to be included as a part of the student
success mission.

We learned community members wanted to help. Many of
our newer campus partners were eager to engage with the
conduct process to support students. An example would
be how there were specific expectations for our office to
act on reported off-campus student behaviors and even
immediately suspend students based on a reported behavior
without engaging in the conduct process. This helped

interpretation, and enforcement.
Additionally, we considered
timely best practices for live video
format hearings and meetings. As
an organization, we drew great
strength and empowerment from
learning how our partners shared
their own struggles wrestling
with similar challenges.

Lessons Learned

“"When institutions
run more efficiently,
students have the
information and
resources they
need to succeed.”

remind the team that we are living
in a “see something, say something”
environment and there is a key focus
on reporting and then someone else will
address the issue. We spent countless
hours educating and communicating
with our stakeholders. This supported
a temporary assignment of a campus
colleague to serve as a complainant for
these off-campus or community reports.
It was a delicate balancing act to manage

Regardless of current pandemics or storms, we learned
valuable lessons about developing key partnerships. First,
partners and relationships are essential to the success of our
work. A crisis should not be the only impetus to forge new
or expand existing relationships. Additionally, relationships
should be symbiotic. Our partners should get as much from
us as we get from them. We found these collaborations
are essential not merely because we needed their help, but
because the collaboration is much more efficient when
relationships exist prior to a crisis. When institutions
run more efficiently, students have the information and
resources they need to succeed.

We were also forced to expand our frame of reference
and consider options that did not previously exist in our
organizational structure. We recognized we could engage
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due process and community safety.

The embodiment of our office values held strong throughout
the crisis and was essential in our daily work. We were
clear on our values for education, equity, and due process,
but needed to expand how we shared these values with
campus and the community. We especially had to shout out
to the public that we were indeed addressing these reports
and were doing so within our core values respecting policy,
law, students, and our shared community. Communication
was essential, particularly with the nature of remote work.
There were times multiple people were communicating
with a single partner. This became confusing quickly, as
not every team member had the most updated information.
While everyone was well-intentioned, messages were
lost, and staff became confused. We instituted a liaison-
type system, which seemed to help streamline and clarify












